


This lesson was designed with stations in mind, but you may decide to use each station for mini-
lessons, depending on your students. Provide 30 minutes per station on day one, then students can
focus on areas they need more time in subsequent days. There is a mix of both digital and analog
products for a blended learning experience.

Procedure

1.

Quickwrite on Refugees and Immigrants

Prior to releasing students in small groups/ triads/ pairs to the stations, have students complete a

Quickwrite on the following question: (10-15 minutes) What do you know about refugees and immigrants?

What questions do you have?

Station Rotation (5 stations)

*Depending on student need, these could be whole class lessons, or set up as stations for students to
rotate through independently. These stations could also be blended, with a mix of digital and analog
representations. The teacher should explain station expectations and model what to do at each station if
necessary.

STATION ONE: Syria Map Analysis

Analyze the maps provided. With your group, discuss how they differ and how they are the same.
What do you notice? What do the arrows represent? What is the time-period for each? What accounts
for the different patterns? Which push/ pull factors impact decisions for people in different areas to
migrate the most? Also familiarize yourself with the map of Syria, noting neighboring countries and
geographic features that may aid or thwart travel away from Syria.

Task: (2 tasks)
1) In poll everywhere, list what you think are the top 5 push/ pull factors for migrants to risk their
lives on such long journeys.
2) Respond to the questions below each map on the handouts.

Possible extension if you have time: Discuss geographic differences Syrians would need to consider
when moving to another country. Write a brief (2-3 sentence) weather forecast and travel advisory,
indicating the specific time of year and destination for the Syrians.

Materials:

a) Immigration Map 1870s--1900

b) Immigration Map 2 2015

c) Syria map handout (I highly suggest following the link to the interactive map where students
can annotate their responses directly onto the map.) (This map could also be displayed on one
computer at the station, and the whole group could use the interactive map, then write
responses on the other 2 immigration maps.)

d) Students will need to look up weather/ climate/ travel information on their own if that
extension is provided

e) Teacher will need to set up the poll everywhere ahead of time

STATION TWO: Political Cartoon Analysis

Students will examine political cartoons about refugees. (These are ideas for different levels of
students. Make sure you have enough copies of different cartoons, as well as blank paper for those
who will draw their own complete cartoon.)
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Task: (4 tasks)

1) Spread the cartoons out and number them. In small groups or pairs, students should examine
the visuals and take 2—-3 minutes to discuss whether the source indicates that immigrants are
welcome, somewhat welcome, or not welcome. (maybe have students order the cartoons
from not welcome - welcome on a spectrum)

2) Include the article to skim: Closing the Door on Immigration with the Immigration Act of 1924
and The Emergency Quota Act of 1921 paragraph highlighted.

3) Respond: To what extent were immigrants welcome in the United States in the late 1800s and
early 1900s? Have students share their thinking with their group, using agree/disagree
sentence stems to build on one another's responses. **This could be a writing task or
discussion task. Or students could choose to respond to #3 or #4 for their extended response for
this station. **

4) Choose one of the political cartoons provided, consider what was happening at the time of
the cartoons, and build upon or create your own political cartoon.

Beginner: Think about the main point of the cartoon. What did the cartoonist persuade you to
think? Provide specific evidence. What could you add to help you make a decision about
immigration during the late 1800s/ early 1900s?

Intermediate: Identify methods used to persuade the audience. What symbols, allusions,
exaggeration, etc., helped persuade your thinking? What could you add or take away to help
the audience make a decision about immigration?

Advanced: Select one political cartoon and consider the artist’s point of view. Draw the
cartoon from someone else’s perspective, as someone with a different point of view. Ensure
your drawing uses specific evidence and context.

Materials:
a) various political cartoons from late 1800s/ early 1900s/ current
b) Article: Closing the Door on Immigration

3. STATION THREE: Read Syria for the Syrians.

Task:
1) Students will be able to briefly summarize p. 21-24 of the article in their own words.
Teacher may need to read aloud depending on student level, or have a recording available.
Teacher can also highlight 10-12 vocab words in the article that will help students write a brief
summary.

Materials:

Provide the GIST template or Supporting the Main Idea template to guide students if needed.
a) Supporting the Main Idea
b) GIST Summary with ReadWriteThink Template
c) Syria for the Syrians article

4. STATION FOUR: Read the editorial from Syria for the Syrians

Task:
1) Write a postcard. If Dr. Shadid were to write home, what do you think he would say about
America? Would he be more likely to encourage or discourage others from coming? Use the

This lesson was created by Wendi Pillars as part of the Middle East and African Cultures Teacher Fellows Program.
For more information about the program, please visit ncmideast.org/meac-teacher-fellows


https://www.nps.gov/articles/closing-the-door-on-immigration.htm
https://www.nps.gov/articles/closing-the-door-on-immigration.htm

text as evidence to support your opinion as assume the role of Dr. Shadid. Include the relation
of the postcard recipient for context for your advice.

Materials:
a) Syria for the Syrians article
b) Postcard template

STATION FIVE: Video Analysis: Watch 3 of the linked videos. Synthesize how a community’s response
determines the success and survival of refugees. Include actions of the refugees, as well. Specify the 1)
video title(s) and 2) 2-3 specific facts from the videos to support your thinking. Write your response in
the Padlet for your classroom. Respond to at least one classmate’s thinking with a comment that
builds upon the other’s.

Task:

1) View 3 of the following videos and synthesize how community responses impact success and
survival of refugees. (They could be linked in Google Classroom, Canvas, or on individual
computers for a video gallery walk. Each video is about 2-3 minutes long.) Complete the
sentence starters in Padlet.

(a) Syrian Refugees Welcomed in Norway

(b) Newcomer Kitchen: how Syrian refugees took over a Toronto restaurant

(c) Syrian Refugees: A Human Crisis Revealed in a Powerful Short Film | Short Film Showcase
(d) Barbara Walters Asks Donald Trump About Banning Syrian Refugees

(e) The Lost Syrian Neighborhood In Boston, Part 1

(f) A Little Bit of Aleppo in Durham

Use this Sentence Frame (or something similar) for those who need writing support:

Beginner: In the videos and , | understood/ inferred/ gathered that refugees
in are/ are not successful in their new home. Two specific reasons for my
understanding include:

1)

2)

Advanced Sentence Frame: (guideline, an idea): According to (three different videos), it is
evident that a community influences how successful refugees are as they settle in. Although
there are many reasons for this success, or lack thereof, two are particularly critical. One

reason is and is critical because . The second greatest reason for
their success/ lack of success is because
Materials:

a) Computers for students to view the videos
b) Set up the Padlet ahead of time
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Culminating Writing Assessment Options

Possible writing prompts:

1)

If you suddenly found out that you and your family needed to move to a new country, how would you
feel about it? How would you hope to be treated by the people of your new country? How do you
imagine moving like that would change your life goals? Use parallels from the information you have
learned the last 3 days during your station rotation.
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https://padlet.com/
https://www.youtube.com/watch?v=HE0s8PzTR48
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2) After reading primary and secondary texts on attitudes towards immigrants and immigration during
the late 1800s / early 1900s and Syrian immigration in 2015, write a concise 2-3 paragraph essay in
which you argue the extent to which immigrants were or are welcome in the United States. Support
your position with evidence from the text/s. Be sure to acknowledge competing views.

3) After reading and viewing primary and secondary sources, evaluate key characteristics of refugees /
immigrants that determine their success. Include how community responses influence the survival and
success of refugees as well. Support at least 8-10 traits with specific evidence and anecdotes from your
readings and the videos.

Pre-writing on the above prompts: (particularly helpful for struggling or reluctant writers)

e Students will engage in a Paper Pass, a type of silent debate that allows them to begin to
verbalize and synthesize their thinking, to develop a bridge between their reading and writing.

e (5 min) Give students 5 minutes to write an initial response to the task prompt: To what extent
were immigrants united in their purpose for migrating in the late 1800s/ early 1900s? How
have push/ pull factors changed for current migrants, specifically those from Syria? Compare
how immigrants were received a century ago with how they are welcomed now. How have
those feelings evolved as evidenced by the experiences of those fleeing Syria? OR To what
extent were immigrants welcome in the United States in the late 1800s and early 1900s? How
have those feelings evolved as evidenced by the experiences of those fleeing Syria?

e (5 min) Students can use their notes to cite and explain at least one piece of evidence to
support their claim. After 5 minutes, students exchange papers and read the response they’ve
received, take five more minutes to respond, citing and explaining a new piece of evidence as
part of their response:

e |agree because...
e |disagree because...
e | partially agree because...however...

Repeat passing the paper 1-3 more times. Have students return the papers. Ask them to read
through the responses on their own papers and conclude by writing an “original thinking
statement” with one of the following sentence starters:

e My original thinking was confirmed because...
e My original thinking has changed because...
e My original thinking has been partially confirmed because... however...

Possible Extensions: Taking Informed Action

1) Students can collect data from their community or school to determine whether it is “welcoming”. If
so, what makes it so, and how could it be even more welcoming? If not, what can be done to make it
more welcoming? (This could include writing and sending out surveys, community visits, guest
speakers from key community businesses or officials, and research into local immigrant or refugee
centers.)

2) Students can create booklets or resources for peers or younger learners who are new to the
community to help them and their families adjust, understand which businesses are immigrant-
friendly, key phrases, favorite places for kids to go, and all other sorts of ideas!

3) Students can also research known Middle Eastern and Northern African immigrants, and create a basic
report, either digitally or analog. Include push/ pull factors, method of transportation, important or
notable facts, 3 questions you have for that person, etc. Ideally, students could interview someone
from a local refugee center or community members.

This lesson was created by Wendi Pillars as part of the Middle East and African Cultures Teacher Fellows Program.
For more information about the program, please visit ncmideast.org/meac-teacher-fellows



QUCKNI%% [ XQ\AESHOI@
U HAVE @

ggusu “PULL FACTORS
(most powerful)™

Oy N

NAME <

DATE ¢







| MBEEE <gid” and “New” Immigrants, 1870-1900

150°E 180° 1500w 120W = orypans? sawW i '3

27 ARCTICCRCLE 4 B

ASIA
B 28,409
7 1) JACAN | oa 860 dein
% CHINA sow ol |
z_-———?rr——"x -
-4 -4 ATEANTIC
‘ PACIFIC P i AFRICA |
e | OCEAN | mpuatom @ 1500 bl ! L |
S L8 At SOUTH Push Factors
AMERICA |m Farm poverty & worker uncertainty
TROPIC OF CAPRICORN m Wars & compulsory military senvice
AUSTRALIA 1 y m Palitical tyranny
l — ' 1870-1 1 p m Relighous oppression
g e . ¢ Pull Factors
< From northem and B Plenty of land & plenty of work
2 a0 wastarn Europe - § B Higher standard of [wing
£ 300 From southem and = T B Democratic palitical systam
= eastern Europe - - m Opportunity for sacal advancement
€ |200 From the AMericas e
5o (100 From Asia —_ ;
E ‘ 3 1
E . : I | | : l |
1870 1860 1890 1900
Year

Notice:

What do you notice about immigrants and immigration to the United States from 1870-19007 List as many data-based
from the map as you can in the time allotted.

Questions:

After looking at the map and the graph, write two data-based questions about the information provided.

Analyze:
How do the push/ pull factors align with those mentioned in the article Syria for Syrians?



AUSTRALIA

<t~ Main migration route

Link to article: https://news.nationalgeographic.com/2015/09/150919-data-points-refugees-migrants-maps-human-
migrations-syria-world/

Notice:

What do you notice about immigrants and immigration on this map created in September 2015? List as many data-
based from the map as you can in the time allotted.

Questions:

After looking at the map, write two data-based questions about the information provided.

Analyze:
How are the push/ pull factors different from those on the 1870-1900 map? How are they similar?
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Link to interactive map: https://www.nationalgeographic.org/education/mapping/outline-map/?ar_a=4&map=Syria

Notice:

What countries neighbor Syria?

Questions:

After looking at the map, write two data-based questions about the information provided.

Analyze:

What geographic features could aid or thwart travel away from Syria? Be specific in your response.
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Readers’

SYRIANS HAVE
FAITH IN AMERICA
Editor Syrian World. :
In the case of Dr. M. Shadid the
dingnoais iz “Elkcitytis”, that de-
pressing affliction which overcomes
mmany!olks,includinz.&m
For further information consalt
Sinclair Lewis’ “Main Strect”.
Somehow, we can’t forgive Dr.
Shadid for his surrender and advice.
We credit to him a greater degree
of wisdom and culture than usually

make him impregnable in the situa-

shnuldhavomuntammﬂ:mfnir
chance to attain that place in their

Despite all one’s efforts to find
for one’s self a niche in the Ameri-
can community, which iz American
in every aspect, there is always that
door through which one may not en-
ter. The password is fourth genera-
tion Americanism. There are many

THE SYRIAN WORLD

Forum

We remember that during our
childhood, when we sang “America”,
we tried so hard to justify the fer-
vor which we aang into the phrase
“land where my fathevs died”. And,
we also remember that we finally
solved the problem satisfactorily to
us. The child in us coneluded that
George Washington, the father of
our country, must be our father be-
cause this is our country, We loved
every word and phrase of “Amer-
ica”, and no one ean ever persuade
us that our childish conclusion was
wrong, and that we did not have as
much right to sing the anthem as
anyone else here.

For the foreigner who comes to
thege shores, imbued with the de-
sire to be truly patriotic, there is the
seemingly insvitable danger of losing
out for the new things, and tend to
lose sight of our own goodness.
That transeendant process is natural-
1y more dificult for Syrians. Unlike
the Nordics and other Europeaus,
onr pecple were not early settlers,
and have yet to mske their impres-
gion on ihe commumity.

There 18 nothing for us to conceal;
on the conirary, we have much to
reveal to our American brethren.
Syria once led the world both in cul-
tural and commercial pursnits, and
we cannot be entirely deveid of the
progressive qualities which made the
name of Lebanon world-famed. We
must always remember that the need
for acquiving new ideals does not
necessarily mean discarding the old.

part of either group. We should be
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ing to be like someone else, we must
know our Hmitations, as well as ouxr
poasibilities.

It is surprising that Dr. Shadid
is not grateful for having his chil-
dren ignored by snobbish people.
Why should anyone object to “being'
locked down upon or considered in-
ferior” by snobbish Americans? To
be considered inferior by an intelli-
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not not having the proper entree in-
to the American contmumity. Dr.
Shadid partly solved the reason why
Syrians have been somewhat isolat-
ed, when he mentions the “Syrian
colony... awaiting pacification be-
fore returning”. Until we assume
our share of all the community’s re-
sponsibilities, we have no right to
expect: consideration and friendship,
‘Who lives for himself must live by
himself, As long as we have among
us a group that assumes a “fly by
night” attitude, we will be unable to
take our poszition in any American
community. The effect of a colony
cannot be undone by one person,
even though ho be a professional
man.

The jdeas of rehabilitating Syria
are splendid, and worthy of praise.
From information gleaned for the
past ten years, we are under the
impression that there is a great
nmomber of unemployed in Syria.
This number would, undoubtedly, be
sufficient for undertaking the pro-
jects deseribed by the doctor. Our
presence in Syria is not as neces-
sary as our financial assistance and
the leadership of those who are qual-
ified to be leaders.

The world as a whole does not
consider a man’s religion, his na-
tionality, nor political belief with the
streas that it did in former days.
And the truth of this statement is

to the need of their suffering bre-
thren, just as America did at the

terms as magnanimous as does the
world at large is immaterial to us,
for he has a right to his opinion,
even though it may be bigoted.
Hasty conclusions are deirimental
to our welfare. Lasti summer we
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I have lived in the Bouthwest for
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27 years, mingled with the Bouth-
western inhabitants of the United
States, and I want to say that there
is no better locality for a man who
attends to his own business and
obeys the laws of the country, to
live in.

_ emigrating
back to the land of his birth, where
his children may enjoy the same
pﬂvﬂuuuothadﬂldnn,udh

My children attend the public
schools of this country. They axe
on a par with smy American-born
children, They recelve the same at-
tention and courtesy as is shown any

otwsoul!edIOOpereent.Amerl-
canehﬂd.

i more of Dr. Shadid’s type of
men would 'emigrate back to Syris;
carrying with them the ideas and
civilization of Ameriea, it would be

a great godsend to the nation.
A. N. Adwon.
Wilson, Okls.
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GIST Template

Name

Article Title

Article Source

1. Read the article.

2. Fill out the 5Ws and H.

Who:

What:

Where:

When:

Why:

How:

3. Write a 20-word GIST.

@ (]
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Single-point rubric for culminating writing activity

Areas of growth
Areas Id like to improve or would like help with

Standards to meet
Standards and expectations

Highlights
Evidence of how | exceeded the standards;
what | want you to notice

All parts of the prompt are clearly answered

The prompt is used to help write a thesis
statement

The claim or thesis statement is clearly
stated

Multiple details and examples support and
develop the topic

Event sequences are organized.

Uses limited transitional words and phrases
to signal shifts and relationships among
experiences and events.

The idea from the claim or thesis statement
is restated as part of the conclusion

Correct conventions are used, including
punctuation and conventions

TOTAL: points

points

points

Name:

Date:

**Note:** Teachers can build upon this single point rubric with specific criteria and point values for exceeding or not meeting the minimum standards.
Alternatively, students can be coached and guided to self-assess and reflect on their own performance and write their evaluations in the respective columns. |
typically provide the rubric multiple times, thereby allowing the opportunity to address their areas of growth and revise according to feedback. This type of
rubric allows for a wider range of assessment values, especially useful for multiple proficiency levels.






